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Abstract: This study examines future teachers’ perceptions of incorporating flamenco into the 
Andalusian educational curriculum and its potential impact on fostering a sense of community 
and Andalusian identity. The study analysed 301 surveys conducted among university students 
enrolled in academic education programs. Descriptive statistical analysis revealed that 88.4% 
of participants supported the integration of formal flamenco in schools. A more detailed 
analysis of the responses revealed recognition of the influence of flamenco on various aspects 
such as the preservation of heritage (5.29), a sense of belonging to a community (5.15) and 
cultural identity (5.17), which guarantees a lasting source of inspiration and growth for future 
generations. Flamenco is not only considered a cultural relic but a vital part of Andalusia's 
heritage, essential to its future. 
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Résumé : Cette étude examine la perception qu’ont les futurs enseignants de l’intégration du 
flamenco dans le programme éducatif andalou et son impact potentiel sur le renforcement du 
sentiment d’appartenance à la communauté et à l’identité andalouses. L’étude a analysé 301 
enquêtes menées auprès d’étudiants universitaires inscrits dans des programmes 
d'enseignement académique. L’analyse statistique descriptive a révélé que 88,4% des 
participants étaient favorables à l’intégration du flamenco formel dans les écoles. Une analyse 
plus détaillée des réponses a révélé la reconnaissance de l’influence du flamenco sur divers 
aspects tels que la préservation du patrimoine (5.29), le sentiment d’appartenance à une 
communauté (5.15) et l’identité culturelle (5.17), qui garantissent une source durable 
d’inspiration et de croissance pour les générations futures. Le flamenco n’est pas seulement 
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considéré comme une relique culturelle, mais comme un élément essentiel du patrimoine 
andalou, indispensable à son avenir. 

Mots-clés : flamenco, éducation, perceptions des enseignants, sentiment d’appartenance 
communautaire, identité 

 

Introduction 
Flamenco, a cultural tradition passed down from generation to generation, connects people 
through music, dance, storytelling and traditions (Barrett et al., 2019; Garrido & Davidson, 2019). 
In a society facing growing social inequalities, fostering interaction is essential and flamenco can 
serve as a bridge. Key elements of flamenco, such as oral tradition, social participation and 
experiential learning, are vital in fostering interpersonal connections. This article analyzes how 
integrating flamenco as an educational tool into the Andalusian academic curriculum can 
contribute to creating a sense of community belonging and an Andalusian identity (Heredia-
Carroza et al., 2025). Of a total of 301 surveys, 69.77% consider that the inclusion of flamenco in 
the academic curriculum contributes to promoting the preservation of cultural heritage, 68.11% of 
future teachers believe that the presence of flamenco in the curriculum can foster collective 
identity and strengthen a sense of belonging and 68.10% of respondents estimate that flamenco 
contributes to strengthening cultural identity in the academic field. This research follows other 
studies on the benefits of flamenco teaching, which have established a theoretical framework that 
this article considers. Of all the variables analyzed in the research, this article primarily presents 
the results obtained on flamenco, education, sense of belonging and identity. 

 

Literature Review 
 

UNESCO recognized flamenco as Intangible Cultural Heritage of Humanity in 2010 highlighting its 
importance as a key cultural symbol of Andalusia and Spain (UNESCO, 2020). This art form, which 
combines music, singing and dance, was influenced by various cultures such as Roman, Arab and 
Jewish traditions contributing to its cultural richness (Dirkx, 2021). Although flamenco is believed 
to have originated in the 18th century, some scholars suggest that its roots date back to earlier 
times reflecting the historical struggles of Andalusian communities against oppression (Aouteda, 
2021). In addition to being a symbol of cultural identity, flamenco is also a powerful tool for 
promoting social inclusion and unity. 

The Andalusian Flamenco Law 4/2023, of 18 April, establishes the legal framework for the 
protection, promotion and education of flamenco recognizing its cultural and historical 
importance. This law grants Andalusia exclusive responsibility for preserving and promoting 
flamenco, recognizing it as the birthplace of this unique art form. 
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In terms of education, the law establishes the inclusion of flamenco at all levels of non-
university education in Andalusia and promotes its development through academic research in 
collaboration with universities and conservatories. Academies, festivals and cultural policies have 
been fundamental in ensuring its continuity and evolution, and its presence in major cities such as 
Madrid, Barcelona and Valencia, highlights its appeal beyond Andalusia. 

The Spanish government’s efforts to strengthen policies supporting flamenco have been 
fundamental to its preservation and promotion for future generations and to expanding its global 
presence. The expansion of institutional support through educational programs, research funding 
and grants for artists has contributed to its growth and can further guarantee its longevity and 
influence. 

In terms of the educational and social impact of flamenco, research suggests that flamenco 
promotes cognitive and emotional development by improving concentration, active listening and 
emotional expression (Delgado-Villalobos & López-Riquelme, 2022; Faros, 2017; Puertas et al., 
2020), increases academic engagement; and, reduces absenteeism, violence and substance abuse. 
It also offers psychological benefits that improve mental well-being and confidence positioning 
flamenco as both an art form and a therapeutic tool for personal growth (Cejudo & López-
Delgado, 2017; Gajardo & Tilleria, 2019). Teaching flamenco in Andalusian schools as a collective 
practice which requires active participation, reinforces cultural transmission, regional identities 
and a sense of belonging to the community (Conde, 2019). Its adaptability makes it a valuable tool 
for addressing contemporary social challenges. 

The concept of cultural capital developed by Pierre Bourdieu is fundamental to analysing how 
unequal access to cultural goods affects social communication. According to this author, people 
possess knowledge, skills and levels of literacy that are included in the notion of cultural capital, 
which can be used to gain advantages within society. An essential aspect of this theory is the 
recognition that such access is not distributed equitably leading to structural inequalities within 
the community and society (Bourdieu, 2023). 

Paulo Freire (2004), for his part, proposes a pedagogical model of transformative education 
that challenges traditional educational systems and promotes an approach centred on critical 
inquiry and active participation. This perspective understands education as a process of joint 
knowledge construction in which teachers and students collaborate. By encouraging reflection and 
critical thinking, students are empowered to drive social change in their local communities (Kilag & 
al., 2023). 

On the other hand, based on contemporary trends in social and emotional learning (SEL) and 
arts education, a comprehensive, inclusive and student-centred approach is proposed. SEL is 
structured around five fundamental areas such as recognizing one’s own emotions, managing 
behaviour, understanding others, establishing healthy relationships and making ethical decisions 
(Subramaniam, 2023). These models advocate incorporating activities to develop emotional skills 
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into the daily classroom dynamic so that students can cope with stress, resolve interpersonal 
conflicts and act with integrity. Flamenco promotes social inclusion in the classroom by involving 
students from diverse backgrounds and fostering respect, empathy and appreciation for diversity 
(House & Widerholt, 2020; UNESCO, 2020). 

Flamenco is a powerful cultural expression that strengthens integration (Mendoza, 2021). 
Through music and dance, flamenco embodies deep emotions and traditions and promotes 
emotional well-being and empathy especially among excluded groups (Lopera-Auñón & al., 2021). 
Furthermore, beyond its artistic importance, it serves as a means of transmitting history, identity 
and collective values fostering social inclusion both in local communities and in diasporas. 
Historically, it has promoted mutual understanding by offering spaces to connect with the 
Andalusian legacy. 

The sense of belonging is an emotional response shaped by social interactions that connect 
people to specific groups and territories through shared experiences. It fosters integration and 
identity formation beginning with family relationships and extending to shared values, emotions 
and cultural expressions (Fukuyama, 2019; Huerta, 2018; Peña & al., 2021; Turner, 2017). Inclusion 
is a fundamental human need that provides security and recognition (Allen & al., 2021; Baumeister 
& Leary, 2017; Escacena, 2021). Beyond personal relationships, a sense of belonging is also 
cultivated through connections with places, nature and community activities, which reinforce a 
sense of purpose and collective identity. Social interaction and cooperation are fundamental to 
fostering a sense of belonging and community identity (Ibarra-López, 2023). 

Although flamenco has its roots in Andalusia, it has spread throughout Spain reinforcing its 
importance within Andalusian cultural heritage and expanding its international presence through 
world tours, audiovisual media and collaborations with other musical styles. It has also become a 
key economic driver in the cultural and tourism sectors of Andalusia and Spain promoting musical 
tourism in the region and encouraging the development of cultural routes and festivals that attract 
both local and international audiences. Thanks to specialized academies, live performances in 
major cities around the world and a thriving recording industry, flamenco has established itself as 
a symbol of Andalusian identity worldwide (Heredia-Carroza & al., 2019). 

However, an essential characteristic of flamenco is its ability to innovate without losing its 
fundamental identity. Flamenco continues to transform itself by integrating modern elements and 
experimenting with new styles. Its fusion with other genres such as jazz, rock and electronic music 
has helped to maintain its relevance in the global music industry but in order to preserve its 
cultural significance and attract a younger audience, it is essential to strike a balance between 
tradition and innovation. 

Flamenco is an example of how a traditional form of music and dance can transcend its local 
origins beyond Andalusia and Spain to become a symbol of identity, a driver of economic growth 
and a means of social and cultural unity on a global scale. The trajectory and presence of flamenco 



58                                               Culture and Local Governance / Culture et gouvernance locale, vol 10 (1) 
 
 

in European conservatories and universities (Falk & Katz-Gerro, 2016) demonstrates its potential 
as a model for other regions seeking to safeguard and promote their own cultural traditions by 
fostering official recognition of their artistic expressions. The creation of specialized study centres, 
the integration of traditions into academic programs, and the use of digital platforms and 
immersive tourist experiences to connect with new audiences would help to ensure its 
preservation and continuity (Chavarría-Ortiz & al., 2024). 

Ultimately, the success of flamenco is due to its transmission from generation to generation, 
institutional support and its ability to evolve while maintaining its essence. This balance has 
ensured its preservation and international recognition. 

 

Research Methodology 
 

The aim of this research is to explore the perceptions and assessments of future teachers 
regarding the inclusion of flamenco in the Andalusian educational curriculum, taking into account 
its potential as an educational tool to promote and foster certain skills and abilities as well as to 
analyze its possible impact on strengthening the sense of community and Andalusian identity, 
from a rather descriptive perspective. This article is the first step towards other works where a 
more detailed econometric analysis will be used. An ad hoc database designed specifically for the 
purposes of this article has been used, which is not reusable but allows for greater flexibility in 
terms of data access and management, as it is adapted to the specific needs of the study. 

To address the research question, the sample consisted of 301 university students enrolled 
in undergraduate programs at the University School of Osuna (University of Seville) and the 
Professional Conservatory of Music of Osuna. These students represented future education 
professionals who will be able to integrate flamenco as an educational tool. The sample included 
participants of various ages, genders, type of studies (Table 1) and educational levels to provide a 
broad view of the role of flamenco in fostering identity and a sense of belonging to the 
community. Of the total, 217 were women (72.09%) and 84 were men (27.91%), with an average 
age of 21.41 years. 

Table 1: Sample composition by type of studies 

Studies carried out Number of 
respondents (301) 

Primary Education Bachelor Degree 130 (43.1%) 

Early Childhood Education Bachelor Degree 75 (25.0%) 

Primary and Early Childhood Education Double Bachelor Degree 16 (5.3%) 

Professional Music Studies 25 (8.3%) 
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Master’s Degree in CSE, Baccalaureate, Vocational Training and 
Language Teaching 40 (13.3%) 

Physical Activity and Sports Sciences Bachelor Degree 15 (5.0%) 

 

The gender imbalance in the sample with a majority of female participants reflects the 
structural reality of education degrees in Spain, especially in Early Childhood and Primary 
Education, as documented by the Ministry of Science, Innovation and Universities (2024). Rather 
than creating potential biases, this improves the external validity of the study by accurately 
representing the population of future teachers. 

The universities that participated in the study were selected through convenience sampling 
based on the accessibility and relevance of their educational programs. All are located in 
Andalusia, a region that is central to flamenco from both a historical and cultural point of view. In 
particular, one of the institutions, the Osuna University School, is located in a rural area, which 
offers a valuable perspective on the perception of flamenco teaching beyond the urban context. 
The inclusion of a rural institution enriches the study by introducing perspectives that are often 
absent in research focused on urban areas. The regional focus was intentional, as Andalusia has 
the strongest cultural and institutional links to flamenco and has implemented policies that 
support its inclusion in academic curricula. 

The questionnaire used in the research was structured into a system of categories that allows 
for the establishment of a measurement pattern to quantitatively understand the knowledge, 
opinions and perceptions of future teachers regarding the heritage, historical and cultural value of 
flamenco as a musical genre, as well as its relevance and use as an innovative and essential tool 
within the educational curriculum (Rodríguez-Martín, 2017). The questionnaire was based on 
previous studies conducted by Heredia-Carroza et al. (2023) and consisted of three main sections:  

1. Relationship with flamenco: This section assessed respondents’ knowledge, interest and 
involvement in flamenco as well as their perception of the role it plays in creating a 
regional identity. 

2. Impact of flamenco on community skills: This part explored how flamenco influences 
interpersonal interaction using a 7-point Likert scale ranging from “strongly disagree” to 
“strongly agree” and with a “don't know/no answer” option (Hernando & Campo, 2017a) 
to examine perceptions of flamenco as a tool for fostering a sense of community 
belonging. 

3. Sociodemographic information: This section collects data on the age, gender and 
educational level of the participants. 

The data were collected using a digital form distributed via Google Forms between February 
and June 2024, chosen for its accessibility and its ability to reduce the bias of face-to-face 
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interaction (Heredia-Carroza & al., 2021). After the data was collected, the responses were 
analysed using Stata 16 software, which allowed for rigorous processing and descriptive statistical 
analysis of frequencies, means and standard deviations to provide reliable information on 
respondents’ perceptions of the role of flamenco in fostering a sense of belonging to the 
community and Andalusian identity. 

 

Results 
 

As can be seen below, Table 2 presents information on five variables obtained from a sample of 
301 respondents. Regarding the “level of appreciation of flamenco”, the average score is 5.15 on a 
scale of 1 to 7 reflecting a generally positive attitude towards the genre. In addition, 62.79% of 
respondents have participated in training activities related to flamenco and 74.09% declare they 
listen to flamenco music regularly. 

Table 2: General sample composition 

Variable Obs. Mean Standard 
deviation 

Min. Max. 

Level of flamenco taste 301 5.152824 1.580053 1 7 
Learning through flamenco 301 0.627907 0.484168 0 1 
Flamenco listening 301 0.740864 0.43889 0 1 
Sex 301 0.72093 0.449289 0 1 
Age 301 21.39535 4.396193 14 48 

 

Table 3, below, shows the preferences for flamenco expressed by the 301 participants 
surveyed. The scale used ranges from 1 (I don’t like it at all) to 7 (I love it) and the results reflect a 
remarkable diversity in the responses. Only 7 students chose level 1, which represents a very low 
percentage of the total while level 7, corresponding to the greatest affinity with this musical 
genre, was the most chosen with 78 people expressing a strong liking for flamenco. 

In the other levels, there is a progressive trend towards greater acceptance. For example, 73 
participants chose level 5, which indicates an intermediate but positive rating, another 48 chose 
level 4 and 57 opted for level 6. These data show that, although there is a broad base of 
appreciation for flamenco, there are also nuances in terms of the degree of preference. 

The concentration of responses at the higher levels (5, 6 and 7) suggests a general inclination 
towards positive acceptance of the genre. This analysis allows us to better understand the 
attitudes and perceptions of respondents towards flamenco. 

On the other hand, the results shown in Tables 3.1 and 3.2 reveal that there are no significant 
differences between men and women in terms of their stated interest in flamenco. The 
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distribution of responses is very similar between both sexes with no notable variations indicating a 
gender-differentiated pattern. Therefore, at least in this sample, the appreciation of flamenco is 
not conditioned by the gender of the respondents. This finding is consistent with the cross-cutting 
nature of flamenco, which could explain its high level of acceptance without significant differences 
between men and women. 

Table 3: Level of taste for flamenco 

Level No of respondents (301) 

1 7 (2.3%) 
2 15 (5.0%) 
3 23 (7.6%) 
4 48 (15.9%) 
5 73 (24.3%) 
6 57 (18.9%) 
7 78 (25.9%) 

 
 

Table 3.1 Level of taste for flamenco Sex = 0 (Men) 

Level Freq. Percent Cum. 
1 2 2.38 2.38 
2 5 5.95 8.33 
3 8 9.52 17.86 
4 9 10.71 28.57 
5 25 29.76 58.33 
6 15 17.86 76.19 
7 20 23.81 100.00 

Total 84 100.00  
 

Table 3.2 Level of taste for flamenco Sex = 1 (Women) 

Level Freq. Percent Cum. 
1 5 2.30 2.30 
2 10 4.61 6.91 
3 15 6.91 13.82 
4 39 17.97 31.80 
5 48 22.12 53.92 
6 42 19.35 73.27 
7 58 26.73 100.00 

Total 217 100.00  
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As can be seen, Table 4 (below) clearly shows how flamenco-related learning experiences are 
distributed among respondents. Out of a total of 301 participants, a large majority (189 people, 
representing 62.8%) stated that they had had some kind of flamenco-related learning experience. 
This reflects a considerable level of involvement and participation in educational or training 
activities associated with this musical genre. It is encouraging to see that a significant portion of 
the sample has had the opportunity to learn flamenco, which could reflect an active interest and 
even a positive appreciation of this artistic expression. These experiences can range from 
flamenco dance classes, musical studies, attendance at shows or related events, to other 
educational initiatives. 

On the other hand, it is important to note that 112 people, equivalent to approximately 
37.2% of the sample, stated that they had no learning experiences related to flamenco. This 
percentage could be due to various reasons ranging from a lack of opportunities or access to a lack 
of interest in this type of training. 

Furthermore, as also reflected in Table 4, 223 of the 301 respondents (74.1%) stated that they 
listen to flamenco music. This data reflects a significant level of consumption and appreciation of 
the genre among participants. 

Finally, the table includes the respondents’ opinions on the incorporation of flamenco as an 
official subject in education. In this regard, 266 people, representing 88.4% of the total, were in 
favor of officially including the teaching of flamenco in the academic curriculum while only 35 
people (11.6%) were against it. 

Table 4: Flamenco learning experience/Active listening to flamenco/Opinion about the 
implementation of flamenco in the classrooms1 

Questions Yes  
(no 301) 

No 
(no 301) 

Have you had any learning experiences related to flamenco? 189 
(62.8%) 

112 
(37.2%) 

Do you listen to flamenco music? 223 
(74.1%) 

78 
(25.9%) 

Do you see the introduction of formal flamenco teaching in 
classrooms as a positive thing? 

266 
(88.4%) 

35 
(11.6%) 

  

Figure 1 shows respondents’ preferences in terms of how they listen to flamenco highlighting 
the predominant use of digital applications. Among the 301 participants, it was observed that 
online platforms, especially YouTube and Spotify/iTunes, were the most widely used means of 
accessing this musical genre underscoring the strong presence of virtual media in current listening 
habits. 

 
1 Authors’ own elaboration. 
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Interestingly, 21.9% of respondents prefer to enjoy flamenco live through live performances. 
This data stresses the continued relevance and value of live performances for fans highlighting the 
intimacy, authenticity and spontaneity that characterize this art form. 

In contrast, radio and television seem to have lost prominence as media for listening to 
flamenco as only 19.3% of participants indicated that they use these channels. 18.3% stated that 
they do not listen to flamenco at all reflecting a certain diversity in habits and levels of interest in 
this art form. 

 

 

Figure 1: Medium to listen flamenco 

 

Early experiences, family influence and active participation in the cultural life of the 
community are key factors in the development of a person’s cultural connection. Parents, through 
their expectations, values and care contribute decisively to forging a child’s emotional bond with 
their cultural heritage (Klokker & Jæger, 2022). Active participation in activities such as festivals, 
traditional celebrations or community events allows young people to experience their culture 
firsthand (Jæger & Stine, 2022; Orozco, 2021) promoting its preservation and thus reinforcing their 
sense of belonging. Furthermore, contact with different cultural groups through social exchange 
broadens understanding and respect for cultural diversity. 

Within the framework of our study, Table 5 presents an analysis of who or what influenced 
respondents’ interest in flamenco considering the importance of early experiences, family 
environment and group dynamics in cultural participation. Of the 301 participants, 146 (48.5%) 
indicated that it was their family environment that introduced them to flamenco. This data 
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highlights the fundamental role that the family plays in shaping musical preferences and suggests 
that the first contact with this art form at home is key to its appreciation. 

On the other hand, 71 people (23.6%) claim to have developed their interest in flamenco on 
their own initiative. This reveals an autonomous approach and a personal interest in this musical 
genre. Some influence from their immediate social environment, such as friends or partners, is 
also identified although to a lesser extent. While social interactions may influence in some cases, 
the data shows that both family and individual motivation are the main drivers of developing an 
interest in flamenco. Finally, it is worth noting that 45 respondents (15%) did not express an 
affinity for flamenco reflecting the diversity of opinions within the sample. 

Table 5: Influence on interest in flamenco 

Who gave you a taste for flamenco? No of respondents  
Parents/relatives at home 146 (48.5%) 
Friends 30 (10.0%) 
Own initiative 71 (23.6%) 
Partner 9 (2.9%) 
I don’t like flamenco 45 (15.0%) 

 

An analysis of the data collected in section 2 of the questionnaire (Table 6) shows how future 
teachers assess the skills that could be improved by incorporating flamenco into the educational 
context. Taking the midpoint of scale 4 as a reference, all variables analyzed exceed this threshold 
and are around 5, indicating a positive assessment of the educational potential of this musical 
genre. 

Among the aspects evaluated, the favourable opinion about the role of flamenco as a tool for 
preserving its cultural legacy stands out obtaining the highest score with an average of 5.29. This 
result reflects a balanced and conscious perception of the value of flamenco in building and 
transmitting regional identity. 

Regarding the impact on the community, respondents also positively valued flamenco’s ability 
to strengthen the sense of belonging (average of 5.15) and reinforce cultural identity (average of 
5.17) when integrated into the classroom. Overall, the results reveal a clearly positive view of the 
benefits that including flamenco in the academic curriculum can bring, both to the personal and 
cultural development of students and to fostering a sense of belonging to a community and 
identity. 
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Table 6: Descriptive statistics of the specific variables analyzed 

Variable Obs. Mean Standard 
deviation 

Min. Max. 

Legacy preservation 301 5.285714 1.841583 1 7 
Sense of belonging to the community 301 5.149502 1.815005 1 7 
Cultural identity 301 5.172757 1.82667 1 7 

 

As shown in Figure 2, the scores collected in section 2 of the questionnaire have been 
transformed into percentages. For ease of interpretation, they have been classified into three 
levels: scores below 4 are considered low; scores equal to 4 are considered indifferent; and scores 
above 4 are considered high. Overall, the data reflect a predominantly positive attitude toward the 
impact that incorporating flamenco in the classroom can have on the different variables analyzed. 

Regarding the preservation of cultural heritage, 69.77% of respondents believe that the 
inclusion of flamenco in the academic curriculum contributes to strengthening cultural heritage. 
This result suggests a broad recognition of flamenco as an essential part of identity and a positive 
assessment of its role in transmitting cultural heritage. However, 3.65% expressed a neutral 
attitude, which could reflect a certain lack of knowledge about the heritage value of flamenco. 
Meanwhile, 26.58% expressed a low perception highlighting the diversity of opinions and 
experiences among future teachers. Overall, the data show majority support for the integration of 
flamenco into education. 

Regarding the sense of belonging to a community, 68.11% of future teachers believe that the 
presence of flamenco in the curriculum can foster collective identity and strengthen a sense of 
belonging. In contrast, 25.91% do not believe there is such a direct relationship between the two 
aspects while 5.98% remained neutral. Despite the diversity of responses, the high percentage of 
support suggests that many of these future professionals will be willing to promote this cultural 
connection in their educational practice. 

Regarding cultural identity, 68.10% of respondents believe that flamenco contributes to 
strengthening it in the academic field by reinforcing its role as cultural heritage. On the other 
hand, 5.32% expressed indifference, which could indicate a lack of awareness of flamenco’s 
symbolic and expressive value while 26.58% offered a low rating. This diversity of responses 
reflects different ways of understanding culture in the educational context. Even so, the 
widespread support for flamenco as a resource for reinforcing identity demonstrates its potential 
to enrich educational experiences and foster a deeper understanding of cultural heritage. 
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Figure 2: Specific variables analysis 

 

The overall analysis of the responses reveals a favorable perception of the benefits that 
incorporating flamenco into education can bring, both individually and collectively. As a cultural 
expression deeply rooted in the family and community environment, flamenco is perceived as a 
tool with great potential to enrich the educational experience and strengthen the sense of 
belonging and identity. 

 

Discussion 

 

Flamenco, in addition to its artistic value, is an agent of social communication that also transmits 
values and traditions with emotional and cultural ties. Exploring socio-educational experiences 
through the incorporation of flamenco into formal education can reveal key factors for the success 
of initiatives that use it as a transformative tool to promote the personal, cultural and social 
development of students in schools (Tortosa, 2018) and in society at large. Flamenco can be 
approached in a variety of ways, but the crucial aspect is helping students develop skills to express 
themselves through singing, playing instruments or participating in the classroom. 

However, effective flamenco teaching requires specific skills in music, dance and singing, 
knowledge of its historical, artistic and cultural aspects as well as appropriate facilities, 
instruments, dance spaces and educational resources (Bonnin-Arias & al., 2021; De las Heras-
Fernández, 2020). Therefore, the best way to harness the full potential of flamenco in education is 
through well-designed educational policies that support teacher training and formally integrate 
flamenco into academic curricula. Incorporating flamenco into education involves integrating it 
into various subjects such as Music (rhythms, instruments, dance), Visual Arts (flamenco-inspired 
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works), History and Literature (origins and cultural impact), Language (Spanish language learning) 
and Physical Education (improving rhythm and coordination through dance). This integration can 
be implemented in Andalusian schools through specialized flamenco courses, interdisciplinary 
projects, collaborations with local artists, school choirs, dance groups, workshops and live 
performances, among others. 

Yet, in certain settings, flamenco may be considered a regional art form or associated with 
stereotypes that fail to capture Spain’s rich cultural diversity. These perspectives can generate 
reluctance to include flamenco in the educational curriculum especially in regions where other 
cultural traditions are more deeply rooted. 

Flamenco also promotes activities that encourage interaction, improving emotional and social 
well-being and strengthening bonds of belonging and identity. The responses emphasize the 
importance of live flamenco shows that offer emotions, an authentic sound, unique experiences 
through the improvisation of artists and the collective energy of audiences with similar musical 
tastes. However, participants pointed out the need for more flamenco forums highlighting the 
limited opportunities available and emphasizing the importance of expanding initiatives that 
provide community spaces for the exchange of knowledge and experiences (Purcell & Randall, 
2016). 

On the other hand, access to a variety of music on digital platforms and the modernization of 
society have altered the traditional transmission of flamenco causing a significant disengagement 
from this art form that threatens its preservation. The analysis suggests that the most popular 
online platforms should be used to promote flamenco among young people, as the dissemination 
of real-time news on the internet offers diverse ways to access information. Online courses, 
webinars and apps offer global access to flamenco and can foster collaboration with other musical 
genres and dance forms. In today’s digitally connected world, digital platforms can bridge tradition 
and modernity allowing flamenco to grow and expand its cultural influence (Montoya, 2024). By 
reaching a wider audience and younger generations, flamenco can remain dynamic and constantly 
evolving. 

In the present study, the high proportion of respondents who enjoy flamenco demonstrates 
the genre’s continued relevance reflecting its enduring influence on contemporary music and its 
ability to connect with people of all ages. The popularity of this musical genre transcends its 
cultural roots and highlights its ability to reach and connect with a diverse audience. 

Ultimately, the findings of this research show a predominantly positive outlook among future 
educators and strong support for the inclusion of flamenco in the academic curriculum suggesting 
that this measure could be an effective and highly enriching academic tool for the educational 
stage, strengthening the preservation of cultural identity and the sense of belonging to the 
community. Establishing the integration of flamenco based on the results of this research 
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guarantees sustainable and effective initiatives associated with the Andalusian Flamenco Law 
4/2023. 

Finally, flamenco also acts as a stimulus for social (Reyes, 2024), economic and cultural 
progress. Its influence extends beyond the performing arts boosting tourism especially in 
Andalusia, stimulating local economies and promoting sustainable growth (Ruiz, 2019). 

 

Conclusion 

Flamenco is not perceived solely as a cultural manifestation of the past but as a living expression 
that actively contributes to the preservation and dissemination of cultural wealth beyond 
Andalusian borders, ensuring its transmission to future generations. Promoting policies and 
programs at both the Andalusian and Spanish levels can improve the conservation and promotion 
of flamenco by strengthening the local legacy and ensuring its long-term sustainability. Flamenco 
demonstrates how intangible heritage can be protected if it is naturally integrated into regional 
identity and economic development strategies. In this sense, flamenco represents an inspiring 
model for promoting cultural awareness and boosting creative industries. 

Although social and technological changes have transformed the traditional form of oral 
transmission of flamenco, this art form still holds enormous potential to reconnect and strengthen 
interactions within communities. Its presence in educational contexts can promote cultural 
development, stimulate creativity and open spaces for artistic expression (Suárez-Fernández & al., 
2020). Furthermore, it promotes values such as emotional growth (Cabello & Fernández, 2019), 
collaborative work and diversity. However, for its integration into the classroom to be truly 
effective, specialized teacher training and the creation of appropriate learning environments are 
essential (Martín & Arriaga, 2019). 

Ultimately, the results of this study consolidate flamenco not only as an artistic expression of 
great depth but also as a valuable educational tool capable of promoting and strengthening the 
preservation of cultural heritage, the construction of an Andalusian identity and a sense of 
belonging to the community. 
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